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1.0 LEADING FOR A 
FUTURE FOR SCHOOLS
Exploring the possibilities raised by the 
overarching question of this conference, ‘the 
why of schools in 2030?’ has led us down 
both provocative and compelling paths 
over the past few days. I know that you, 
like me, are absolutely passionate about 
transforming the nature of the educational 
experience for all young people. Around 
the world we look to education as one of 
the key drivers in improving children’s lives; 
but can we rely on schools to deliver this 
promise? 

Today I want to pursue a particular line of 
inquiry with you around both the promise 
and the challenge of leading in today’s 
schools to create a future of schooling 
and along the way, share a little bit of the 
story of Catholic Education Diocese of 
Parramatta over the past 6 years. 

It never ceases to amaze me when 
confronted with challenging issues we 
tend to default to our past experiences. 
Perhaps it’s because it gives us a sense of 
security to cling to what we know. It’s hard 
to challenge a reality which to date has 
been confirmed in the history of schooling. 
Schools seem always to be responding to 
some imperative for change, particularly 
in the face of accountability pressures to 
accommodate student diversity, changes in 
socio-economic conditions and changing 
political environments. So, it may seem 
almost self-evident and indeed reasonable 
to expect, that schools will still be around in 
18 years. In the world of schools, the more 
things change the more they seem to stay 
the same (Claxton, 2010).1 

2.0 HOW HAVE 
SCHOOLS SURVIVED 
THE LAST TWO 
CENTURIES?
The growing gap between what we  
KNOW and what we DO in schools 
In his TED talks, author Daniel Pink gives us 
a great example from business, of clinging 
to what we know which we can equally 

apply to the context of schooling (2009).2 
He argues that despite the evidence, there 
is a fundamental mismatch between what 
is known scientifically about motivation, 
and what business generally does to 
inspire creative solutions and to improve 
productivity. 

We know from the neuro-sciences, for 
example, that what inspires creativity, 
heightens engagement and improves 
productivity, is self-direction combined 
with mastery (continually getting better at 
what you do), and purpose (contributing 
to something bigger than yourself). When 
that understanding is put into practice in 
the workplace — consider the performance 
of companies like Google — models of 
doing business emerge that look and feel 
different. (Pink, 2009). 

Applying this thinking to the context 
of schools… how often do we still try to 
control students and teachers, like the 
managers in many businesses, through 
‘carrot and stick’ extrinsic approaches to 
motivation, when we know that at best, 
this works for only routine and mechanistic 
tasks? 

Curiosity is fundamentally a part of the 
21st century skillset for today’s learner. 
The paradox is that our traditional model 
of schooling often breaks the cycle of 
curiosity and intrinsically satisfying learning. 
As Sir Ken Robinson3 explains, this model 
of schooling dislocates people from their 
natural talents. By the time children 
get to school they understand that they 
can acquire knowledge about the world 
around them, not because it’s ‘interesting, 
but because it can get them something’. 
That ‘something’ is, most often, a higher 
grade or test score. That ‘something’ is 
no longer sufficient to inspire the hope 
and confidence of a better future for the 
graduates of our schools, than perhaps it 
once was.

Throughout history, schooling has 
responded to pressure to change by 
continually adapting but this adaptation 
has occurred within the limits of ‘its own 
organizational parameters’ (Bentley, 2008, 
p. 217)4 

As Richard Elmore reminds us: ‘Schools 
then may be changing all the time — 
adopting this or that new structure or 
schedule… and never change in any 
fundamental way what teachers and 
students actually do when they are 
together in the classrooms’ 
(2006, p.10).5 

The resilience of the instructional core 
to change within the traditional model of 
schooling, as Elmore suggests, is reflected 

in both evidence and insight. The traditional 
model of schooling, which is predicated 
upon the attribution of learning success 
to a fixed view of intelligence; its normal 
distribution on the bell curve and the 
learner’s position on it; has continued to 
shape, often implicity, the view of what it 
means to teach and to learn both inside, 
and equally as importantly, outside of our 
profession. 

In this view, teachers have an obligation 
to provide the opportunity to learn rather 
than the obligation to ensure it does 
(Bereiter and Scardamalia, 2008, p.69).6 

We now know more than ever about how 
to meet the individual learning needs of 
each child in a society characterised by 
diversity. This, according to a recent OECD 
study, should lead to a profoundly inclusive 
educational agenda (2010, p.18).7 

3.0 THE IMPACT OF 
THE DIGITAL DIVIDE
Here’s an interesting statistic: Over 30 
billion apps had been downloaded 
worldwide by early 2012… and users 
themselves are becoming content providers 
on a global scale (IC4D 2012). 

Can the prevailing model of schooling, 
revealed in classrooms as ‘teaching is 
telling, learning is listening and knowledge 
is an object’ survive in a world where 
content co-construction and creation is so 
much a part of everyday life everywhere, 
but in the classroom? (2005).8 

I am sure that we will all have examples 
from our own friends and families like 
this one: If a seven year old with his own 
YouTube channel can share his ‘out of 
school’ learning by making a video of his 
latest lego construction (which has had 
to date, 74,000 hits) what experiences of 
learning in school will keep him engaged, 
curious and challenged? 

Can you remember a time when you 
didn’t have a mobile device? Even though 
mobiles didn’t really start to appear until 
1989, in a recent study by The World Bank, 
mobile subscriptions across both the 
developing and developed world are about 
to outnumber the world’s population… a 
staggering concept.

‘...in some developing countries, more 
people have access to a mobile phone than 
to a bank account, electricity, or even clean 
water. Mobile communications now offer 
major opportunities to advance human 
development — from providing basic 
access to education or health information, 
to making cash payments, to stimulating 
citizen involvement in democratic 
processes’ (p.3).9

Our traditional model  
of schooling often breaks 
the cycle of curiosity and 
intrinsically satisfying  
learning
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The responsibility to advance human 
development was once the pre-eminent 
domain of the institution of schooling. How 
do we respond to the challenge that mobile 
communication poses to the traditional 
model of schooling?

My teaching career began in the 
1970s and if you think back through your 
own lifetime, there was little difference 
between home and school ‘technology’. For 
example, if you had a colour TV at home 
and a cassette player, you would probably 
find these in most classrooms. Enter the 
digital revolution and the gap begins to 
widen between home and school. Most 
households today have multiple devices, 
we’re connected to the web and we can 
access learning anytime, anywhere on any 
device — yet in many schools the devices 
are limited or they are not being used to 
deepen student learning and thinking. 
We’re hesitant about building connections 
or embracing the opportunities of online 
learning. 

The New Media Consortium (NMC) 
Horizon Report: 2012 K-12 edition 
released in June predicts that tablets 
and mobile phone apps will be widely 
adopted by schools within the next 12 
months with the potential to be prevalent 
across all academic disciplines because 
of their pervasive impact on practically 
every aspect of ‘informal life’. But will they? 
Even the word adoption carries with it the 
connotation of an ‘add on’… an optional 
extra to the central core… the ‘real business 
of learning’. 

To date, despite the rapidly changing 
world in which we live, with the ubiquitous 
impact of advancing technology permeating 
every aspect of our lives, bringing with it the 
possibilities of re-setting the educational 
boundaries, even ‘significant investments 
in digital resources have not delivered the 
revolutionised learning environments that 
so many thought they would (OECD, 2012, 
p.13).10 Clearly having the technology is 
a necessary, but not sufficient, condition 
for this change to be realised. Indeed as 
Leadbetter and Wong so cogently argue, 

‘School improvement is still a vital goal. 
But more emphasis will need to be put 
on innovation that supplements school, 
reinvents it, and transforms learning by 
making it available in new ways often using 
technology’ (2010, p.iv).11 

The look, feel, organisation and 
structure of schools have remained largely 
unchanged over the past two centuries, 
with some notable tinkering around the 
edges and pockets of innovation around 
the world. The history of school reform 

is littered with examples of the failure of 
systems to take these pockets of innovation 
to a sustainable scale. Such large scale 
sustainable reform has largely floundered 
because of its inability to fundamentally 
change the instructional core, despite what 
we know from the evidence.

Changing our individual habits is hard, 
but we are now beginning to recognise that 
changing the collective habit of schooling — 
a habit that bridges nations and cultures — 
is one of our generation’s wicked problems: 
it is confronting, complex and contentious 
and requires the wisdom of widespread 
collaboration from stakeholders to design 
possible solutions (Bolsted, Gilbert, etal, 
2012, p.2).12 

4.0 WHERE DO 
LEADERS FIT IN? 
There is much to learn from the wisdom 
of the recent experience of systems that 
are becoming high performing and from 
the research on the leadership practices 
that make a difference to student learning. 
Thankfully, there is a great synchronicity 
in what is emerging about what makes 
a difference to student learning and 
specifically the role of leadership in the 
process.

The 2012 Grattan Institute Report, 
reveals that four of the world’s five top 
performing systems, measured in terms 
of student performance on 2009 PISA 
assessments of 15 year olds, are in East 
Asia: Hong Kong, Shanghai, Korea and 
Singapore. As you know, success in PISA 
requires ‘meta-cognitive content knowledge 
and problem-solving’ which are precisely 
the kind of 21st century skill sets that we 
are looking for. So what are these countries 
doing to improve their performance, in 
some cases so dramatically and rapidly 
(2012, p.12)?13 

While each system reflects its own 
particular political, cultural and social 
context, the common key to success is a 
relentless focus on what makes a difference 
in schools:

 § a focus on learning
 § a strong culture of teacher 

education, research, collaboration, 
mentoring, feedback 

 § sustained career long professional 
learning for teachers (2012, p.2)14

My proposition to you is this: If schools 
are to exist in 2030, we need to find 
creative solutions today to close the gap 
between what we know about learning and 
what we do in schools. As a recent OECD 
report on the nature of learning reminds 
us, ‘the sense of reaching the limits of 

educational reform invites a fresh focus on 
learning itself’ (2010, p. 13).15 

This focus on learning is the work of 
leaders. Much is written about the need for 
innovation and transformation of schools 
and I agree, but while that may be the 
welcome outcome resulting in a different 
look and feel in schools, the strategy is not 
innovation for its own sake, but learning. We 
have to learn our way forward. 

 
5.0 WHAT KIND OF 
SCHOOLING HAS A 
FUTURE? 
How do schools avoid being relegated to 
the abyss of institutional irrelevance? What 
value can schools add in a knowledge 
age? When it comes to solving today’s 
problems and anticipating and responding 
to tomorrow’s challenges, we have to 
talk about a new paradigm, and look at 
changing our habits… nowhere more so 

than in our schools. I like the metaphor 
of ‘unbundling schools’, used in a recent 
futures-oriented research project in New 
Zealand, to describe the paradigm shift in 
practice that is necessary. ‘Unbundling’ is 
a process ‘in which innovators deconstruct 
established structures and routines and 
reassemble them in newer smarter ways’ 
(Bolsted, Gilbert etal, 2012, p.2).16 

In relation to schooling, this ‘unbundling’ 
involves changing the way that teachers 
see themselves and the way they do their 
work. We know that ‘excellence in teaching 
is the single most powerful influence on 
achievement’17 (Hattie, 2003, p.4).18 19  
We also know from the substantial body of 
research that the difference in effectiveness 
between schools is far less than the 
difference within schools and this remains 
largely true today.20 For example the 2007 
McKinsey report tells us that:

Studies that take into account all of the 
available evidence on teacher effectiveness 
suggest that students placed with high 
performing teachers will progress three 
times as fast as those placed with low 
performing teachers (McKinsey, 2007, p.11). 

If schools are to exist in  
2030, we need to find 
creative solutions today to 
close the gap between what 
we KNOW about learning and 
what we DO in schools
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The more we learn about 
learning and the more teachers 
learn about their particular 
students’ learning, the more 
important and influential 
teaching becomes

‘Unbundling’ involves a shift from doing 
TO and FOR students to doing WITH 
students and each other. If we are to take 
technology as an example, teachers need 
to unlock the potential of technology and 
enable learners to do the same. We live in 
a connected world where students have 
unprecedented access to information and 
knowledge at their fingertips. It is no longer 
desirable or sustainable for teachers to 
be the sole keepers of information. We 
can’t use technology in isolation or as 
a 21st century substitute for teaching. 
The business of learning and teaching is 
not Google’s; it’s ours. We need to put in 
the hard yards to unlock the potential of 
current and emerging technologies to better 
serve our work as teachers and the learning 
needs of our students.

 Teachers and students need to acquire 
new skillsets such as the ability to assess 
the credibility of resources, comprehend 
information and develop capacity for 

leadership and creativity which come about 
through ‘challenge-based, active learning’ 
(NMC Horizon Report 2012).21 

The more we learn about learning 
and the more teachers learn about 
their particular students’ learning, the 
more important and influential teaching 
becomes. 

6.0 LEADING THE 
PROCESS OF BRIDGING 
THE DIVIDE 
As I see it, bridging the theory/practice 
divide is central to this fresh focus on 
learning (Timperley & Parr, 2010).22 
Strong educational leadership is vital if 
we are to be successful. Leadership that 
is characterised by what Helen Timperley 
from the University of Auckland has 
called ‘an inquiry habit of mind’ enables 
learning to drive improvement through an 
iterative process and results in learners, 
teachers and leaders who are adaptive 
experts characterised by ‘the ability to 
apply meaningfully-learned knowledge and 
skills, flexibly and creatively in different 

situations’( OECD, 2010, p. 14).23 
Leaders have an essential role to play in 

at least two significant domains:
1. Shaping the thinking and practices 

of teachers to build instructional and 
leadership capacity through personalising 
learning, de-privatising teacher practice 
and seeking and responding to regular, 
high quality feedback including feedback 
from their students about how well they 
understand what they are learning and the 
extent to which their interest, confidence 
and success are improving (Hattie, 2009; 
Aitken, 2011).24

2. Changing the prevailing collective view 
of learning, teaching and schooling that to 
date, has remained largely impervious to 
change in the broader community. 

Each one of us has a stake in the 
collective good of education. If we are to 
change our current model of schooling, it 
has to be legitimated in the broader context 
of the communities and society in which it 
is located. Otherwise any new model will 
quickly be labelled the ‘latest fad’, or worse 
an experiment with children’s lives. 

To change society’s view of schooling, 
we have to engage communities in new 
and different ways in the process so 
that together we build a new picture of 
schooling that can serve both the individual 
needs of our children and the collective 
needs of society. We must deliver on 
improving the learning of each child and we 
have to involve our communities. 

7.0 LEARNING 
LEADERS
In a contemporary model of schooling, 
teachers and leaders are learners too.
They continue to learn how to improve their 
practice by understanding and responding 
to how student’s learn best in today’s world. 

Effective teachers problem solve by 
reflecting upon their own practice, using 
sophisticated capabilities, as expert 
learners themselves, to match what and 
how they teach to the diverse needs of 
the young people in their care. This is an 
iterative process and not a programmatic 
or formulaic response. The most effective 
teachers gauge the success of their 
teaching on how well their children are 
learning and take this as powerful feedback 
on the effectiveness of their teaching.25 

Teacher and leader collaboration 
becomes critical, as practice becomes 
de-privatised and student achievement 
(based on analysis of data) becomes a 
shared responsibility. Leaders and teachers 
have deep knowledge and understanding 
of how people learn along with the content 

knowledge and the specific pedagogical 
content knowledge to teach that content. 

In our efforts to change the instructional 
core, we developed a theory of action 
(above) for our system of schools. You can 
think of it as a backward mapping process. 
If the most powerful influence on learning 
and learners is the quality of teaching; and 
the impact of teacher learning has the most 
influence on developing teachers’ adaptive 
expertise, then as a system (which we 
define as both education office and school 
leaders together) we need to build teacher 
capacity. 

We build it by focusing on the kind of 
teacher learning that will result in changes 
to practice in ways that positively influence 
student learning outcomes. 

8.0 MOVING FROM THE 
WHAT TO THE HOW
We asked ourselves: If we need every 
teacher to be an effective teacher and it 
is our job to lead in ways that enhance 
teacher effectiveness, then how do we 
bridge the theory/practice divide so that 
teachers and leaders, together, seek new 
knowledge and use it in the instructional 
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core? We needed a way to build into our 
improvement strategy an explicit theory 
about how people learn to do things 
differently (Elmore, 2006).

The key strategy for moving from the 
‘what’ to the ‘how’ in our system is through 
the teacher inquiry and knowledge 
building cycle (above), which depends on 
educational leadership for its success. 

So what does this look like for leaders?  
If we look to the learning sciences, we 
know that learning in today’s world is 
global. Learning experiences that value, 
and continue to promote the curiosity, 
imagination, resourcefulness and creativity 
of each child in close partnership with their 
families provide the foundation for the 
kind of thinkers needed in today’s world; 
graduates who are ‘creators, empathisers, 
pattern recognisers and meaning makers’ 
(Pink, 2006, p.27).26 

The work of Bransford et al informs our 
own mantra about learning: that powerful 
learning requires an understanding of the 
learners’ context including the learners’ 
strengths and interests and uncovering their 
prior assumptions or misunderstandings; 
making connections between concepts, 
to promote depth as well as breadth 
of knowledge, and the opportunity to 
engage in metacognition to promote the 
adaptive expertise necessary to apply that 
knowledge. 

 This process enables deep learning and 
allows the learner to apply what they have 
learned to a range of contexts – essential in 
today’s world.

What does this have to do with 
imagination, creativity and innovation?

If we consider this theory of learning 
in the context of making schooling more 
relevant, then we can identify a process - or 
the ‘how’ - for our own work as teachers and 
leaders through the lens of imagination, 
creativity and innovation. 

Imagination is about looking at the 
current model of schooling; identifying what 
is relevant and what is no longer relevant to 
today’s learner/world; and imagining new 
approaches = RELEVANCE

Creativity is about exploration and 
discovery; playing in the sandpit; the testing 
and trialing of different approaches using a 
range of tools = ENGAGEMENT

Innovation is about monitoring and 
reflecting on what works and what doesn’t; 
sharing innovative practice; allowing 
innovation to take hold and taking it to 
scale = APPLICATION

This can’t be achieved in an adhoc 
way. We need a clear intent, a well 
defined theory of action based on sound 
educational research and practice, and 
a framework for building capacity within 
schools supported by leadership. In our 
own system, this has been an iterative 
process for our schools based on their 
individual needs and within their local 
contexts.

The ‘how’ is about creating the space to 
consider new possibilities, to tinker with 
those possibilities; to learn from what fails 
and to measure and share what works. 
The beauty of today’s technology means 
innovation isn’t limited to just the classroom 
or the staffroom, but across the globe.

Through collaboration and the exchange 
of ideas with other teachers and school 
communities we are able to benefit from 
the ‘wisdom of the crowd’ and share our 

own wisdom to benefit our students’ 
learning. The old adage says ‘it takes a 
village to raise a child.’ In the 21st Century 
it takes a global, connected, learning 
community.

The success of project based learning 
(PBL) as the context for transforming the 
educational experience of students at 
Parramatta Marist High School, a non-
selective boys’ school, is a good example. 
In a bid to engage adolescent boys in their 
learning, Parramatta Marist commenced a 
trial of PBL in 2008 and the results led them 
to expand the approach so that all students 
have some experience of this pedagogical 
approach.

Parramatta Marist, with a history of good 
performance, has continued to deliver 
excellent results on traditional measures 
such as the Year 12 Higher School 
Certificate, and in 2011, ranked in the 
top 100 of NSW high schools based on 
the percentage of HSC all-rounders — an 

outstanding achievement! Importantly, they 
are also succeeding in achieving broader 
goals including improved student reflection; 
collaboration and team work, student 
motivation and self directed learning 
capabilities. 

Parramatta Marist’s story is both an 
example of strong educational leadership 
and the broader systemic approach to 
improvement based on what I see are 
universal principles of inquiry that are built 
on the knowledge base of the learning 
sciences; which are:

1. There isn’t a ‘one size fits all’ imposed 
solution to improving student learning 
mandated by the system.

2.  There isn’t an unquestioning 
acceptance of any solution/innovation. The 
measure of success comes from changes 
in teacher practices that result in improved 
learning outcomes.

8.0 Our approach 
Leader learning around the importance of 
pedagogical content knowledge for both 
leaders and teachers is a key aspect of our 

The old adage says ‘it takes  
a village to raise a child’...  
in the 21st Century it takes 
a global, connected, learning 
community
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system’s focus on learning by inquiring. The 
greater the pedagogical content knowledge, 
the greater the teacher’s adaptive expertise 
to flexibly anticipate and recognise student 
misunderstandings so that as a result of 
ongoing assessment, teachers can  
‘re-adjust lessons to accommodate these 
misconceptions’ (2008, p. 49). 

We know the importance of avoiding 
initiative fatigue and of maximising engaged 
learning time and so we have learned to 
take a limited number of goals each year 
that can be translated with increasing 
specificity across the system, and which, 
most importantly, can be translated into 
something meaningful for teachers in every 
school and in every learning space. 

What have we stopped doing? 
We no longer provide the traditional 
smorgasboard of workshop offerings 
for teachers that are traditionally and 

generically known as professional 
development, but which we know also lack 
the vital element of transference in teachers’ 
particular school setting and so result in 
little or no change to teacher practice and 
hence student learning outcomes. The 
primary context for teacher learning is now 
in the learning space and the learning is led 
by the leadership teams in schools. 

The inquiry process is the ‘how’ of deep 
implementation, which protects us from 
initiative fatigue, and is required for us to 
make a difference. This includes a clear 
organisational and instructional focus 
for leaders to ensure there is the time, 
resources and joint teacher analysis and 
reflection dedicated to monitoring the 
effect of what we do to improve student 
achievement. Through this iterative process 
we are bridging the theory/practice divide — 
the gap between KNOWING and DOING.27 

9.0 LEARNING BY 
INQUIRING: HOW ARE 
WE GOING?
While there is no ‘one size fits all’ 

prescription for effective teacher practice, 
we are able to identify key principles that 
honour the complexity and diversity of 
learners and their contexts.28 A learning 
focused view of teaching is based upon the 
three guiding principles of personalisation, 
de-privatisation and responsiveness.29 

The teacher inquiry and knowledge building 
cycle (see page 5), provides both a context 
and a process to put the three principles 
into practice. 

We have two system-wide inquiries in 
literacy and numeracy and are seeing 
teachers and leaders inquiring into their 
practice; seeking and providing regular, high 
quality feedback30; using research-informed 
strategies to increase the probability of 
improving student engagement; deepening 
and refining their pedagogical content 
knowledge of how students learn specific 
content,31 their knowledge of learning 
progressions and of the subject to 
ensure that students ‘achieve meaning 
and transfer’32 (Wiggins, 2010. p.319); 
collaborating to learn with, and from, each 
other to share and develop expertise.33 

10.0 WHERE TO NOW?
Like many other systems around the world, 
we are taking up the challenge to create 
opportunities for successful teacher learning 
across careers based on the science of 
learning. Over the next few years learning 
by inquiring will be the strategic focus of 
our collective work as system leaders in the 
Diocese of Parramatta. Together, system 
leaders (school and education office) are 
both accountable and responsible for 
ensuring that teacher professional learning 
leads to changes in teacher practice and 
that changed practice leads to improved 
student outcomes for each child. 

By engaging in the inquiry and knowledge 
building cycle within schools across the 
system, leaders can personalise the 
learning for our teachers. As Helen Timperley 
reminds us — each of us has a class.  
To meet the needs of our class teachers, 
system leaders apply their learning so that 
new routines of practice emerge (from 
the knowledge building that results from 
inquiry), explicitly linking teaching and 
learning. 

Critically, as we engage in this collective 
‘inquiry habit of mind’34 (Earl & Timperley, 
2008, p.4) each of us must respond to 
the emerging needs of our class through 
this iterative process. It requires each of us 
to engage in continuous learning through 
problem solving, and is driven by the data 
which reveals the analysed needs of our 

students. In other words, what the evidence 
means. 

In her most recent book, Realizing the 
potential of professional learning, Helen 
Timperley states that ‘successful problem-
solving involves a process of learning both 
up and down the system layers’ (2011, 
p.9). We have learned through our work with 
Michael Fullan this problem solving requires 
alignment and partnership between schools 
and the education office — together we are 
the system. 

11.0 BUILDING A NEW 
COLLECTIVE PICTURE 
OF SCHOOLING
Members of the teaching profession in high 
performing systems around the world are 
mirroring developments in other professions 
such as medicine to continuously improve 
not only the outcomes of practice, but 
also the nature of the experience for those 
involved. The provision of a safe and secure 
environment, characterised by trusting 
relationships, in which each student is 
known and understood, is critical for 
successful learning. So that the experience 
of schooling is important and relevant to 
each child and young person, schools are 
starting to look and feel different; they can 
now be places where learning happens 
anywhere, anytime and on any device, 
and where teaching can be personalised 
because of the de-privatised, critically 
reflective and responsive practice of 
educators. 

An example of this has been the 
process of designing new built learning 
environments in schools across our system. 
Based on the principles of good learning, 
system leaders worked at the local level 
with staff, their wider community and 
students, to design purpose built facilities 
that allowed for the expression of those 
principles in the local context. 

We are talking about a relentless focus 
on the responsibility, that schools and the 
system shares, to act in response to the 
moral imperative of improving the learning 
outcomes for each child. To engage in the 
inquiry process, to ask why? Or as Stephen 
Hawking put it on the occasion of his 70th 
birthday: ‘to remain curious and never give 
up!’. 

12.0 CONCLUSION 
What will schooling look like in  
the future? 
I have come to the realisation that we won’t 
find the answer in the past. To solve the 
wicked problem of ‘unbundling schooling’, 

Leaders and teachers need 
to have a willingness to look 
outward rather than inward, 
a willingness to look forward 
rather than backward
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leaders need the imagination, the curiousity 
and the creativity to lead innovative 
change from the inside out. We’ll find the 
answer in the very work we do today; work 
that is based on good theory and good 
practice. Learning and teaching has to 
be driven by innovation, entrepreneurship 
and creativity. Leaders and teachers need 
to have a willingness to look outward 
rather than inward, a willingness to look 
forward rather than backward, especially in 
education where learning means constantly 
being open to discovering new ideas and 
information, wisdom and understanding.35

The pursuit of innovation and excellence 
by learning our way forward at every level, 
should be the aim of all schools as we 
work to reframe schooling to meet the 
needs of today’s learners. The connected 
world is dramatically reshaping the way 
we live and we need to respond creatively 
as educators if we are going to keep 
pace with our students and provide them 
with the knowledge and skills to navigate 
and contribute to their local and global 
communities.

This requires new skillsets for leaders, 
learners and teachers. The direction of 
leadership influence therefore must focus 
on what happens in the learning spaces 
within schools. 

The work of teachers is critical, but cannot 
be done in isolation. The same is true of 
leaders. Collaboration is critical in work 
that is too complex for any one person to 
achieve alone. Linda Darling Hammond puts 
it beautifully: ‘teaching is a team sport... 
and so is leading’. 

Every educator plays a key role in forming 
the hearts and minds of the young people 
they teach — enabling them to thrive in an 
increasingly complex and rapidly changing 
world.

To lead for a future for schooling, we need 
to start… YESTERDAY!
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